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In July 1999, the Board of Regents adopted revisions to Part 100 of the
Commissioner’s Regulations to align with new policies relating to standards, assessments,
and graduation requirements. Section 100.2 (ee) requires school districts to provide
academic intervention services to students who score below the designated performance
level on State assessments (Level I and 2) and/or who are at-risk of not achieving the
State Learning Standards. Section 100.2 (ii) requires that school districts implement
effective Rtl components to ensure an early prevention system designed to improve
outcomes for all students. The following plan outlines the RtI and AIS processes.

1. Underlying Principles
The West Irondcquoit Rtl/AIS plan is based on the following:

• Students are to be considered as individual cases.
• Classroom teaching must be of the highest possible quality.
• Professional development is a critical component of our overall plan to improve

student learning.
• ELA will form the basis for our efforts. Analysis of our progress monitoring and

student performance to date on district and State assessments has led us to believe
that the Common Core State Standards in English Language Arts are foundational
to improving student performance in all academic areas.

2. Overview of Response to Intervention

Response to Intervention (RtI) is applicable to all students in grades K-12 and is
designed to identify students who are not making academic progress at expected rates
and/or are at-risk of not meeting proficiency standards established by New York State
through the Common Core Learning Standards. It provides for the implementation of
research-based instruction with increasing levels of intensity matched to student need.
Ongoing assessment and review of student progress occurs with the support of the
building-level PPS team which is the Rtl team.

For students suspected of having a potential learning disability, the District will
provide RtI services prior to a referral to the Committee on Special Education (CSE)
for evaluation.

3. Determination of RtI approaches
There will be multiple approaches to instruction/assessment to address individual
student needs as determined by the building PPS team. The PPS team membership



may include, but is not limited to, general education teachers, special education
teachers, related service providers, counselor, social worker, school psychologist, MS
providers, administrators, and other individuals appropriate to address individual
student needs.

With respect to Rtl, the PPS team responsibilities may include, but are not limited to
the following:

• Identification of appropriate interventions for the student based on progress
monitoring and recurring data analysis

• Review and aHalysis of data collected in order to make decisions about
appropriate interventions including strategies identified through Chapter/AIS
and progress reviews as well as progress monitoring tools

• Determination of when or if a referral to the CSE is appropriate

4. Criteria for and Provision of RtI
The accompanying guidance document that includes grade level assessment targets
for student performance will be used. Increasingly intensive levels of targeted
instruction and intervention will be provided for students who do not make
satisfactory progress in their performance or rate of learning to meet grade level
standards. This targeted instruction will be specific to each student’s needs and will
be part of an ongoing process based on the analysis of student perfonnance data and
progress monitoring to determine specific interventions and their intensity.

Levels ofintensity:

• Differentiated Classroom Instruction will be provided to all students in the
general education setting. This will include research-based instruction
provided by the general education teacher and/or other qualified personnel and
will emphasize proactive, preventative instructional strategies. Group and/or
individualized instruction, assessment and pre- and re-teaching learning
experiences will be provided as appropriate.

• Supplemental sen’ices will be provided to students who do not make adequate
progress in the differentiated classroom. These services may be provided by
the general education teacher, special education teacher, AIS providers,
related service providers, social worker, school psychologist and/or school
counselors as determined by the PPS team. The PPS team will monitor and
review progress and if satisfactory progress is shown, the supplemental
services will be discontinued. If minimal progress is shown, the services will
continue with or without modifications. Alternative interventions may be
recommended and may include the supports described below.

• Supplemental services through case management are a more intensive
intervention, tailored to the needs to the individual student who has not
achieved adequate progress through differentiated classroom instruction or
supplemental services. This case management will include strategies designed
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to supplement what is currently in place for the student. This will be provided
by those professionals, as determined by the PPS team, best qualified to
address the individual student’s targeted area of need.

Parent NotifIcation

• Parents will be notified in writing when their child requires an intervention
beyond what is provided to all students in the genera! education classroom and
will include the criteria for eligibility, the targeted areas of instruction and the
intervention provided.

5. Definition of Academic Intervention Services
Academic Intervention Services (AIS) are services designated to help all students
achieve the Common Core Learning Standards in English language arts and
mathematics in grades K-12 and social studies and science in grades 4-12. These
services include two components:

• Additional instruction that supplements the regular classroom instruction; and/or
• Student support services needed to address barriers to improve academic

performance such as psychological and counseling services.

6. Components of AIS
Academic intervention services will be selected from among the following:

• More intensive instruction by the classroom teacher
• Reading, writing and math support delivered in the context of the AIS/Chapter I

program.
• Support services (i.e. counseling, speech and language, occupational therapy)
• Science support
• Social studies support
• Summer opportunities, where applicable, such as the elementary summer reading

and math labs, and the Dake and IKS ELA and math summer experience.

7. Eligibility for AIS
Students are eligible for AIS if they score below the designated performance levels on
elementary, intermediate, and commencement-level state assessments and/or as
indicated on other multiple measures in English language arts, or, are deemed at risk
of not meeting State standards as indicated through multiple measures in English
language arts, mathematics, social studies, science.

At the high school level, students who score below the approved passing grade (or,
who are at risk of scoring below the passing grade) on State assessments required for
graduation are eligible to receive AIS.
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A student’s eligibility for AIS is an issue separate from other programs for which the
student might be eligible such as English as a Second Language and special
education. AIS must be provided in addition to, and consistent with, other programs
for which a student qualifies.
Multiple measures to determine eligibility will include tests of demonstrated technical
quality (i.e. Terra Nova Tests) and all or some of the following:

• Classroom-based measures
diagnostic assessments
early reading/literacy assessments
skill, concept, knowledge assessments
assessment portfolios

• Reviews of
> classroom performance
> student performance reports

student performances/demonstrations
> student records

• Recommendations from teachers, counselors, administrators, or parents

8. Provision of A1S
Academic intervention services will be provided according to the following steps:

• Led by building principals, data will be collected and analyzed to identify
students within each building who are eligible for AIS.

• Teachers will assess the student needs on an individual basis.
• A plan will be developed by the teacher, curriculum supervisor and principal for

each student based on his/her individual needs.
• The frequency (services per cycle), duration (session lengths), and intensity

(group size) will be determined on the basis of individual needs.
• The parent/guardian of each student will be notified in writing of the service that

will be offered to the child, the criteria for and the goals that will be targeted as
well as the consequences of failing to achieve success on the State assessments.

• On-going records will be kept and reported to the parent(s)/guardian(s) and the
District Office.

• At such time as the student achieves success on the appropriate State or District
assessment(s), s/he shall be considered for exit from the AIS program. The
parent(s)/guardian(s) will be notified in writing of the criteria for ending, current
performance, and assessments used.

• The District Office shall be notified of the student’s exit.
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WESTIRONDEQUOIT CENTRAL SCHOOL DISTRICT

ACADEMIC INTERVENTION SERVICES (AIS) PLAN

Focus Areas for 2011-2012

K-6 Level
At the transitions from 3 to 41 grade and the transition from 6u1 to 7th grade, building
principals, curriculum supervisors, and counselors ensure communication between the
primary buildings and Iroquois and Rogers schools and Dake Junior High School. This
process is continuing to be refined and meetings continue through the spring to share
information and best practices. We implemented supplemental services for students
identified as not making progress at an expected rate at kindergarten and grade 1.

Building principals, curriculum supervisors, counselors and teachers work collaboratively
to create individual student profiles. After examining a variety of data sources including
standardized assessment data, formative assessments and student work, specific
instructional targets are determined. Together, the team works to develop instructional
interventions, implemented in classrooms and through Chapter 1 support, and benchmarks
for assessing progress. The focus has been to narrow the scope of goals for more targeted
interventions and frequent progress monitoring through checkpoint reviews throughout
the year. These targets are continually monitored and progress is assessed continuously.
Instructional focus areas to support students have included differentiated literacy
instruction. Additional areas for improvement are identified only after students have
made adequate progress on these targets.

7-8 Level
Ongoing diagnostic and specific interventions for AIS students in Math and ELA are
delivered through ELA, math, and reading labs, directed by ELA and math supervisors
with consultation by a District Special Education Teacher.

The Building principal, curriculum supervisors, counselors and teachers work
collaboratively to create individual student profiles. After examining a variety of data
sources including standardized assessment data, formative assessments and student work,
specific instructional targets are determined. Together, the team works to develop
instructional interventions, implemented in classrooms and through ELA, math, and
reading labs, and benchmarks for assessing progress. These targets are monitored and
progress is assessed over time. Additional areas for improvement are identified only after
students have made adequate progress on these targets. The collaborative inquiry process
and synthesis across data sets has been emphasized in the goal setting process and in the
establishment of instructional targets for classroom and small group lesson planning.

Transitional support is offered through the ELA/SS summer institute and math 7 and 8
tutorials which anticipates and builds foundational skills necessary to success in grade 9.
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9-12 Level
At the transition from 8th to 9th grade, building principals, curriculum supervisors and
counselors ensure communication between Dake and the high school regarding the
appropriate placement of incoming

9th graders.

The building principal, cumculum supervisors, counselors and teachers work
collaboratively to create individual student profiles. After examining a variety of data
sources including standardized assessment data, fonnative assessments and student work,
specific instructional targets are determined. Together, the team works to develop
instructional interventions, implemented both in the classroom and math/ELA labs, and
benchmarks for assessing progress. These targets are monitored and progress is assessed
over time. Additional areas for improvement are identified only after students have made
adequate progress on these targets.

Planning is on-going for transitional support for academic intervention in ELA, math and
Earth Science during the summer tutorials. Spport in ELA, math and executive
functioning will be extended this summer for new entrants. In 2011 there was a continued
focus on Algebra 2/Trigonometry review even with the elimination of the August
Regents exam administration for this course. Tutoring for our ELL students was offered
as additional support during the summer months through one-time Title Ill funding.

K-12 Level

We continue to gather data around student participation in AIS supports and use
that data to analyze progress and success as well as areas of focus. This grew to
include all of our students participating in summer programming at grades 7-12
during summer of 2011 and will continue to be our practice in summer 2012.

All of our AIS/RtI plans are fully electronic and available to teachers through the
shared drive. This supports the “living” nature of these documents over the course
of a school year as adjustments are made based upon student progress and
achievement.

Monitoring meetings to focus on progress for all students with a focus on and
analysis of subgroup performance have occurred throughout the year with our K-12
leadership team.

Following a pilot study of Aimsweb during the 10-11 school year, we are fully
implementing Aimsweb as a progress monitoring tool for both our general
education as well as special education students based upon individual student profile
and need.
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